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1 . C O N T E X T

Increase the use of restorative transition policies & practices that are
strength-based, child & family-focused, holistic, and emphasize the
importance of cultural identity 
Establish a local context for partnership, strong relationships, and
collaboration in planning and decision-making 
Include children and families in the collaboration process as well as a
broad range of professionals that the family identifies as critical to
include 
Work collaboratively to increase the exchange of knowledge, experiences
and information about transition practices and experiences. Ongoing
communities of practice – at every level. 
Identify and address the barriers in ‘both systems’ and determine what
would be enabling conditions (e.g., shared pedagogical practices, joint
professional learning opportunities) 

Strengthening Early Years to Kindergarten Transitions (SEY2KT) Initiative is a
community and school district partnership that works collaboratively to
increase the exchange of knowledge, experiences and information about
transition practices and experiences to support children and their families in
a local community. SEY2KT identifies and address the barriers in both systems
and determines what would be enabling conditions (e.g., shared pedagogical
practices, joint professional learning opportunities) to strengthen early years
to Kindergarten transitions. There are currently 12 Community-School District
SEY2KT partnerships with the possibility of expanding the number of
provincial sites in 2022 – 2023.  
 
SEY2KT reflects key themes that emerged from eight regional sessions, held
across BC in 2017 with over 1500 participants that identified the need to:  
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Additionally, SEY2KT was grounded in research findings from OECD (2015) 

OECD research: Transitions from Early Childhood Education to Primary School
 
The transition from early childhood education to primary school is a big step
for all children, and a step that more and more children have to take. Quality
transitions should be well prepared and child-centred, managed by trained
staff collaborating with one another, and guided by an appropriate and
aligned curriculum. Transitions like these enhance the likelihood that the
positive impacts of early learning and care will last through primary school
and beyond.  

OECD research: Successful Transforming Education Jurisdictions embrace a
‘Learning Leadership’ model
 
Successfully transforming education jurisdictions embrace a ‘learning
leadership’ model where all system partners work collaboratively to shift
programs, policies, and practices simultaneously in thoughtful and sustainable
ways. The Ministry of Education becomes a collaborative learning partner;
rather than an ‘authority’ over field processes (OECD, 2015)  
 
With the publication of revised Early Learning Framework (2019), SEY2KT
increased the focus on on-going collaborative professional learning to better
support children as they transition from community-based early care and
learning to kindergarten contexts.  

We learned that everybody is at a different point in their
“journey” with the ELF, and in their careers and

experience. It was really lovely to see how the diverse
group comes together to share experiences, perspective

and learn from each other.   

“j“j“ ournrnr eyeye ” wiwiw ththt ththt e ELELE F,F,F and in ththt eir carerer ersrsr and
exexe pxpx eririr ence It wawaw s rerer allylyl lovevev lylyl to see how ththt e divevev rsrsr e

p4



12 communities/school districts, in their second or third year 
For one or two school districts, participation in 2020 was minimal and team
membership changed so much that the 2020-21 year has been almost like year one 

Over 100 community-based partners  

Over 2000 families/children (Note: this includes those participating virtually) 

 
 Over 230 educators, including:  
      From school districts  
      Early Childhood Educators (including Strong Start) 
      K-3 teachers 
      Learning support teachers (including Early Years Support teachers) 
      School administrators 
      District programs (e.g.,  Family Hub; Learning Services; Early Years Navigator)) 
      District coordinators (e.g., Strong Start Coordinator; Early Years Leads;  
      Superintendents, Directors) 
  
      From community partners 
      Early learning and child care providers 
      Tribal schools 
  

      local government 
      local First Nations (including Friendship Centres) 
      MCFD  
      Literacy Societies 
      Family Resource Centres 
      Locally based programs (e.g., Options, First Steps) 
      Local and regional collaborations (e.g., Community 
      Resources; Early Childhood Advisory Committee; 
      Alliance for Literacy; Children’s Centre; Child Care 
      Societies; Child and Family Services 
      YMCA/YWCA 
      Libraries 
      Public health 
      Nursing students 
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2 .  P A R T I C I P A T I O N  A S  O F  J U N E  2 0 2 1
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Each site had a core group that met regularly to analyze local needs,
gather information, plan and carry out activities. Some sites had both a
working group, responsible for designing and carry out activities and
materials, and an Advisory Group, that provided direction. 

Groups submitted regular reports to the project researcher. Most groups
submitted a report each month. 

 

A NOTE ABOUT COMPASSIONATE SYSTEMS
LEADERSHIP

T H E  M I N I S T R Y  O F F E R E D  A  S E R I E S  O F
C O M P A S S I O N A T E  S Y S T E M S  L E A D E R S H I P  T R A I N I N G
S E S S I O N S  T O  C O I N C I D E  W I T H  S E Y 2 K T  P R O V I N C I A L

S E S S I O N S ;  M O S T  O F  T H O S E  W H O  W E R E
C O N N E C T E D  T O  S E Y 2 K T  C H O S E  T O  B E  P A R T  O F  T H E

C S L  S E S S I O N S .  

Most felt that by being together a sense of team was enhanced.
Trust, collaboration and relationship building were enhanced
when we come together. Even having the opportunity to eat

together allows for deeper conversations and sharing to occur.  

Participation as of June 2021
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 Team self-assessment. Teams at each site submitted a self-assessment based on factors
identified during the pilot that contribute to successful projects. They also respond to open-
ended prompts about their focus and growth. (The self-assessment form is included below.) 

Monthly reports. Teams submitted brief monthly summaries of their actions and plans that
often included artefacts illustrating their work. (Some of these appear in the Appendix to this
report.) These reports also tracked the number of educators, children, families and
organizations involved. (The monthly form is included below) 

Sharing on regular video conferences. Teams provided informal reports where they shared
their activities and progress on both CSL and SEY2KT with the other sites.  

Compassionate System Leadership (CSL) report. Each team presented a 10-minute report on
their experiences and observations as part of the CSL initiative. While these did not involve 

Research on the processes and impact of SEY2KT was a collaborative process that involved both
local sites and overall SEY2KT project: 

 

The researcher offered brief feedback, and mid-project, developed a summary and written
feedback for each team.   
 

 

      all participantS and were not a formal part of the evaluation, they offered insights that    
      provided additional background for the evaluation. 

3 .  R E S E A R C H  P R O C E S S
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WE DRAW ON THE COMPASSIONATE SYSTEMS LEADERSHIP TOOLS ALL OF THE
TIME.  THE ICEBERG ACTIVITY LAUNCHED US IN THE RIGHT DIRECTION, AS IT
GOT US IN THE ROOM HAVING HONEST CONVERSATIONS…AND THEN HELPED US
CO-CREATE A VISION WE WERE EXCITED ABOUT.  
THE MAPPING AND THE CREATIVE TENSIONS CHART WILL BE TOOLS WE WILL
CONTINUE TO USE AS WE GROW AND PLAN TOGETHER.  

THE PRACTICES OF: GENERATIVE CONVERSATIONS, DEEP LISTENING, SELF-
COMPASSION, CHECK-INS, AND MINDFUL MOMENTS ARE NOW INCORPORATED
INTO ALL OF OUR MEETINGS.  THEY ARE A PRACTICE – 
AND WE ARE COMMITTED TO PRACTICING THEM.
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Build relationships and collaborate with community partners 
Develop professional development opportunities and build communities of practice 
Engage with children and families by going out into the community
Welcome families into schools

An interim report, presented to the Ministry of Education in February 2021, described strategies
various teams were developing to plan and organize their work, to gather information and make
initial contacts. It confirmed the four broad themes that emerged in 2019-2020, and identified work
in progress to: 

 
In 2020-2021, much of the work with families and children was conducted virtually through
websites, Facebook, zoom, and video conferencing (e.g., Zoom and Teams.) 

AUGUST 2021SEY2KT FINAL REPORT
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Monthly Reports. Teams were asked to complete and submit the following
summary after each meeting. The researcher responded to these as they were
submitted and selected short excerpts to share with the Ministry team.  
 
The number of reports from each site varied according to the challenges they
encountered. Most teams were able to submit 5 or 6 reports between October
and March. At the end of February, the researcher reviewed all the
submissions, created a short summary, and offered feedback to each group.  
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CSL REPORTS 
T H E  M I N I S T R Y  O F F E R E D  A  S E R I E S  O F  C O M P A S S I O N A T E  S Y S T E M S  L E A D E R S H I P

T R A I N I N G  S E S S I O N S  T O  C O I N C I D E  W I T H  S E Y 2 K T  P R O V I N C I A L  S E S S I O N S ;  M O S T  O F
T H O S E  W H O  W E R E  C O N N E C T E D  T O  S E Y 2 K T  C H O S E  T O  B E  P A R T  O F  T H E  C S L

S E S S I O N S .  A T  T H E  E N D  O F  T H E  P R O J E C T  E A C H  G R O U P  P R E S E N T E D  A  B R I E F  R E P O R T
F O C U S E D  O N  T H E I R  E X P E R I E N C E S  W I T H  C S L .  

 
C S L  P R O V I D E D  T O O L S  A N D  M E T H O D O L O D Y  T O  S U P P O R T  T H E  T E A M S  I N  L E A D I N G

W I T H  C O M P A S S I O N  T O  B R I N G  C O H E R E N C E  T O  T H E  T W O  S E C T O R S .
 

M O S T  R E P O R T S  I N C L U D E D  S O M E  A N A L Y S I S  O F  T H E I R  S E Y 2 K T  W O R K  A N D  T H E
E X T E N T  T O  W H I C H .  C S L  H A D  C O N T R I B U T E D  T O  T H A T  W O R K .  T H E S E  R E P O R T S

B E C A M E  P A R T  O F  T H E  P R O J E C T  A R C H I V E  A N D  C O N T R I B U T E D  I N S I G H T S  I N T O  T H E
I M P A C T  O F  B O T H  C S L  A N D  S E Y 2 K T .  
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The number of teams reporting that connecting with their community is “a lot
like us” or “quite like us” increased from 4 to 10 between October and May.

One group described their highlight: “working with other people in our district
and community, teachers, district partners and experts in their field—they
helped to shape our vision and highlighted different viewing lenses.”

Another team reported that other community partners were now approaching
their team to collaborate.

One team is engaging extensively with TRU nursing students.

Another is focusing on the local Indigenous language and culture. 

Research and analysis in 2021 confirmed the four themes of interest that had been
tentatively identified in 2020. 

Because of COVID-19 protocols, groups were often unable to interact directly with
families, community partners and team members in ways they had anticipated but they
continued to find innovative ways to engage.

Collaborating with Community Partners

This continues to be a strong focus for almost all groups. Some have developed quite
strong networks and working relationships with an amazing array of partners; others
are in early stages. The nature of the partnerships varies a great deal. In some cases,
the partners are primarily providing information and advice; in others, the partnerships
involve extensive collaboration and consultation. Some sites have quite formal
structures. Many had planned for opportunities to share food; under COVID-19
protocols, that has not been possible.

AUGUST 2021SEY2KT FINAL REPORT

4 .  T H E M E S

collaborating with community partners 
creating communities of practice  

going out into the community 
welcoming families into the school community

p10



As well as strengthening their connections with community partners, teams also
strengthened relationships among members of the team. In most cases some
members were new to each other. While they came with different perspectives and
experiences, they all shared a common purpose: ensuring that children in their
community had the best possible opportunities and support. 

They indicated strong growth as a team in their self-assessments. 
For example, using the response options: Not like us yet---a bit like us--quite like us
–a lot like us, 11 or 12 (out of 12) chose “quite” or “a lot like us” in response to:

We are a well-functioning and committed TEAM
 

We have an explicit common purpose that focuses all of our work
 

We focus on supporting each other’s’ social and emotional well-being
 

We have informed and supportive district leadership. 

In their monthly reports, teams often referenced the positive impact of
participating in Compassionate Systems Leadership (which was optional): 9 of the
12 teams indicated that exploring and practicing the CSL tools “quite or a lot 
like us. 

Creating Communities of Practice

The frequent interactions, the opportunities to share and work together to develop
activities promoting learning and social and emotional well-being for children,
often nudges team members and others to come common understandings. They
report a high level of confidence that we are making a difference.

Eleven of the 12 groups assigned the highest rating “a lot like us” to 
We bring a sense of JOY to this work!”

AUGUST 2021SEY2KT FINAL REPORT

We learned that child care providers like the idea of being invited
into the transition process. They appreciate that their experience
and knowledge is honoured! 
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A “signage” project, where the team is designing signs, including contact
information and QR codes, that inform and engage communities in activities
that support young children

Participating in Compassionate Systems Leadership sessions with educators
that have different roles and contexts (note: some groups found shared
visioning especially helpful)

A shared Professional Development series for ECEs and primary educators

Wonder-full me Posters: children, families, ECEs and primary teachers work
from the same template to honour and learn about each child (see Appendix
for details)

Moving closer to having an Early Care and Learning Educator and a K teacher
working together

"As communities of practice of SEY2KT we have been part of creating
something absolutely amazing!"

Producing and sharing Story Workshop kits
Pop-up Play
Visits to preschool/child care centres

Several groups are making strong progress in developing shared Pro-D activities,
and some have been able to involve ECEs and school-based teachers in planning
together.
For example:

Going Out Into the Community 

Groups continue to be energetic and innovative in finding ways to connect with
families outside of the school building, often through a “Pop-up” (sometimes
virtual) where they go into community spaces (e.g., parks) and offer
opportunities for children to play. Over the three years of the program, these
have been challenging to develop (especially during COVID), but highly
successful and appreciated. And fun! For example:

AUGUST 2021SEY2KT FINAL REPORT
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“Play in the K” where early learners are invited into the Kindergaten on Fridays
at the end of each month
Creating outdoor gathering for small groups of families
“Kindergarten Connections” that used to have 15-20 families now has 60
families and a waiting list “It’s really spoken to how much families are looking
to connect”
"Let’s Play" series linking information from the Ministry’s Let’s Play
Creating A Day in the Life of Kindergarten video for children and families (this
proved to be enormously popular!)
One group surveyed current K and Strong Start families to identify “missing
connections” and are using that information to design more outreach activities
K Days – invited early learners and their families into the building for 1 hour
each week (included daycare) (created K Day bags for 350!)
Inviting a few families to join neighbourhood walks/outdoor learning with K
class
”pumpkin painting day” when families came to the school to choose and paint
pumpkins outside

Welcoming Families Into the School Community

Increasingly, SEY2KT teams have explored ways to engage more families in the
school community. Some have established a regular schedule of events that involve
both children who are currently attending school and younger children. Many of
these are part of an extended “welcome” or “transition” program that takes place
over several weeks. Although there have been challenges with COVID-19 protocols,
some activities with early learners and their families have been able to continue.
For example: 

Every ounce of connection we offer to parents and children will enable us to be
better partners

AUGUST 2021SEY2KT FINAL REPORT
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The conclusions presented in this section reflect what we have learned over three
years of SEY2KT and are based on written records, observations, interviews and
discussions, and previous reports. They are related to the previous sections of this
report, but also draw on experiences in 2018-19 (the pilot year), and 2020-21 
(the first year of full implementation.)

Common purpose, new perspectives and challenges are causing educators and
community members to revise their thinking and consider new ways of working
together.

As it has evolved, SEY2KT has offered an opportunity to think about ways of doing
things differently – of building new relationships, working with new partnerships,
altering roles, using tools and technology to solve new problems, challenging
assumptions, and being open to asking What if? Why not?

AUGUST 2021SEY2KT FINAL REPORT

The SEY2KT framework works
SEY2KT makes young children more visible and
integrated in their communities
SEY2KT has helped to initiate shared professional
development and further the communities of practice
that enhance early care and learning.
The educators and community members engaged in
this project are strength-based, optimistic, and
innovative problem-solvers, often in the face of
complex challenges

We are learning that …

We learned that we want to connect more with our
colleagues and families in the Squamish Nation, but we
were unsure about the best way to do this. We learned
that we were a bit anxious about reaching out, but that
we need to take that first step in order to start building a
relationship. We also recognize that this will take time. 

5 .  D O I N G  T H I N G S  D I F F E R E N T L Y
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T H E  S E Y 2 K T  F R A M E W O R K  W O R K S

SEY2KT offers the flexibility to meet groups where they are and support initiatives
that create continuity for families and children. For some sites, SEY2KT supports
and extends existing local initiatives; in others, SEY2KT sparks new initiatives.
Individual sites come to this work with a wide range of experience: some have doing
similar work for decades, and have strong community school connection; others are
new to building these partnerships. The flexibility of the design, while continuing to
focus on common purpose and values, enables all teams to participate, contribute
and grow.

The structure includes regular connections with groups across the province, monthly
reports, along with feedback and support from the project team, and has proven
highly adaptable for a wide variety of contexts and intentions (purposes?).  Frequent
personal contact between the provincial team and the sites has enabled
“localization” of the individual projects.

SEY2KT follows a simple design where teams connected to a variety of groups within
the community and school district come together to support and engage with early
care and learning. At each site, the team focuses on a locally chosen site or program
and emphasizes building relationships. Teams share their processes and their learning
with colleagues at other sites.
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In 2020-2021, groups/individuals were offered further support
by having the option to participate in Compassionate Systems
Learning sessions; most teams were highly appreciative of their
experiences and the tools and strategies they developed.

 
Strengths of the SEY2KT framework 

 
Accommodates communities where they are

 
Creates a sense of belonging to something “bigger”

 
Encourages problem-solving and innovation

 
Places a high value on collaboration

 
Incorporates accountability to the group and partners

 
Creates a foundation for system change

Virtual Strong Start 
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Mrs. S playing Ukuele with 
the 4 year olds

 

T H E  S E Y 2 K T  F R A M E W O R K  W O R K S

S E Y 2 K T  H A S  H E L P E D  T O  M A K E
Y O U N G  C H I L D R E N  V I S I B L E  A N D  M O R E
I N T E G R A T E D  I N  T H E I R  C O M M U N I T I E S
SEY2KT focuses on enhancing early learning
opportunities for children, while fostering
connections and communication among school
district and community members. As an
unanticipated benefit, in many communities,
awareness and “visibility” of young children
increased. 
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Some groups created a steering or resource committee of community members to
offer advice and feedback about SEY2KT activities; others conducted focus groups
or surveys. These activities helped to reveal how many diverse people and groups
in the community were interested in what was happening for families and children,
and eager to become involved. 

As they worked to connect with families and children, groups were energetic and
inventive, finding ways to take early learning out into the community, rather than
waiting for families to come to them. For example, one group is working on
“signage project” where signs promoting play and developmental learning are
posted at key areas in the district. Several groups implemented “Pop-up Play” at
various sites such as parks, and libraries. Others included nontraditional sites in the
community, such as food banks.

Because of constraints caused by COVID-10 protocols, SEY2KT groups also
developed new ways to connect with families and to deliver services and materials
directly to children’s homes or neighbourhood schools. For example, one group
used a school bus (driven by the principal); another group did bicycle deliveries.
Another group invited a small number of Strong Start children to come on
Kindergarten “neighbourhood walks” each week.

All of these activities highlighted young children and early learning, and often
provoked curiosity, that turned into excitement and awareness of children’s
importance as community members.
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S E Y 2 K T  H A S  H E L P E D  T O  I N I T I A T E  P R O F E S S I O N A L
D E V E L O P M E N T  A N D  F U R T H E R  T H E  C O M M U N I T I E S  O F  P R A C T I C E
T H A T  C A N  H A V E  T H E  P O T E N T I A L  T O  E N H A N C E  E A R L Y  C A R E
A N D  L E A R N I N G .
SEY2KT is designed to support the connections and collaborations that are
essential to developing communities of practice. Several groups initiated specific
professional learning opportunities that brought together Early Learning and
primary educators. Educators who attended these sessions were enthusiastic
about the opportunity for shared learning from each other as well as from the
presentations and activities.  (Note: many activities remained in the planning
stages or were substantially curtailed.)
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Providing release time
Job instability among Early Childhood Educators

SEY2KT focuses on enhancing early learning opportunities for children, while fostering
connections and communication among school district and community members.

Perhaps the most powerful work toward communities of practice came from the initial
design of SEY2KT. District teams were required to reach out and form partnerships with
educators and community members outside of the school district. For some, this was
just a continuation of the way they had “always” worked; for others it was initially an
enormous challenge that sometimes took them far out of their comfort zone. For many,
the tools they were learning about from Compassionate Systems Leadership were
extremely helpful; and for almost everyone, the support and stimulation of hearing
about other teams’ successes and challenges was critical.

Two ongoing challenges continue to make developing communities of practice among
Early Childhood Educators difficult:

Challenges in providing release time. For ECEs there is often little or no coverage
available, so all activities take place when classes are not in session. It is challenging
to find ways to release both teachers and ECEs at the same time. This year, for example,
there was such an extreme shortage of TOCs that many professional development
events were cancelled. This is a critical issue across the educational system, but it is
particularly important when working with young children and families. Coverage needs
to be provided by qualified educators, ideally ones that are familiar with the children
(and with whom the children are familiar) and the program. In BC there is currently no
structure or mechanism to support this.

Job instability works against developing communities of practice. This year, several ECE
positions and programs were cancelled. While those connected to Strong Start generally
had continuous employment, others did not. It is difficult to seriously address
professional development without a stable workforce. 
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These qualities have enabled sites to continue and extend their work with children and
families in spite of challenging circumstances. Groups were often most saddened by the
fact that they could not offer the same in-person communication and support to
families as in previous years (e.g., families not permitted in classrooms or centres; in-
person “events” cancelled.) 

Reports from individual sites described growing and strengthening networks of
educators and community members that are determined to offer care and support for
early learning, no matter what different pathways.

Most groups were able to find alternate ways of engaging with families — through
videos, Face Book, phone calls, outdoor activities with small numbers, bicycle “drive-by
visits”, and interactive “assignments” for children. For example, one district, with the
help of current K children and teachers, created a short video “a day in the life of
Kindergarten” to help families and children “see” what would be happening when they
went to Kindergarten. These turned out to be extremely popular. Another created
“Activity Cards” under various names with examples and play-based activities related to
various pathways.

Several districts created “bags” or backpacks with play-based activities, family
resources and information, and suggestions for outdoor age-appropriate learning. The
deceptively simple materials and activities the groups provided were important to
families and children, creating connections, in a time when many were isolated, and
offering anchors or “touch-points” that reminded them of activities they had learned
about. Groups were able to refer to and extend these activities through virtual
connections or in phone calls. 

E D U C A T O R S  I N  T H I S  P R O J E C T  A R E  S T R E N G T H - B A S E D ,
O P T I M I S T I C ,  A N D  I N N O V A T I V E  P R O B L E M - S O L V E R S  W H O  C A N
M A K E  E N O R M O U S  C O N T R I B U T I O N S  T O  S Y S T E M  C H A N G E

.  

Families in particular seem to value the connection via primary
choir. We are noticing and learning that students in K-3 are talking
about when they were in Strong Start .  "I remember when you were
my teacher!” ; “I used to go to school there!”- pointing to Strong
Start room.
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As well as developing new ways to continue some of their traditional activities, groups
worked to increase their connections with families, especially those “hard to reach.” For
example, one group conducted a simple survey (e.g., “Check all of the community
programs you and your child have attended”) and then used that information to
determine who is/is not attending current transition programs and where there might be
opportunities to be more inclusive. The results led to new initiatives and ongoing
problem-solving. Another group focused on identifying and making explicit connections
with “trusted” people in the community who could both offer advice and help to assure
families that the early learning activities were safe and enjoyable.

Groups also nurtured links with community day care operators and (where possible)
invited visits from children in day care, a few at a time, to participate in outdoor K
“walks” and other activities. (This had the added benefit of connecting day care
operators and workers with those working in early care and learning in school settings -
to the benefit of both and to further the work of creating a community of practice.)

Groups also nurtured links with community day care operators and (w
invited visits from children in day care, a few at a time, to participat
“walks” and other activities. (This had the added benefit of connecti
operators and workers with those working in early care and learning
to the benefit of both and to further the work of creating a commun

A note about COVID-19   

Educators, families and children working under COVID-19
protocols experienced critical gaps in learning and in
relationships. 

While virtual connections worked in amazing ways we often
had never imagined, and the amazing ingenuity of educators
supported children and families, much was lost, particularly
in terms of relationships and support for families. 

p20

“If you want to go fast go alone, if you want to go far, go together” 
– African Proverb that resonates with us as we slowly, but surely, make progress in a

year of setbacks.  

go fafaf sasa t go alone,e,e ififi yoyoy u wawaw nt totot go fafaf r,r,r go totot geththt er”
wiwiw ththt us as wewew slowlwlw ylyl ,y,y but surerer lylyl ,y,y make proror grerer ss in a

year ofofo setbacksksk
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L O O K I N G  A H E A D
SEY2KT is a unique initiative where educators and community organizations are
enhancing the experiences of young children, families and educators. Initially focused on
strengthening transitions into Kindergarten, SEY2KT has developed into a way of
strengthening connections and relationships across early all learning contexts. Common
purpose, new perspectives and challenges have caused educators and community
members at many sites to revise their thinking and consider new ways of working
together. Their work demonstrates the potential for success when communities work
together to focus on young children, their families, and their caregivers. Coherence that
brings about systems change is the intended result and is magnified through this work. 

All of the sites from 2020-2021 are continuing in 2021-2022, with plans to enhance and
deepen the connections they have developed, and create new opportunities for children,
families and educators. In many cases, they have already established action plans. Some
of their plans include:
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 6 .   A P P E N D I X

SD 6  Rocky Mountain

SD 8  Kootenay Lake

SD 36  Surrey

SD 45  West Vancouver

SD 46  Sunshine Coast

SD 60  Peace River North

SD 61  Victoria

SD 62  Sooke

SD 63  Saanich

SD 70  Pacific Rim

SD 71  Comox Valley

SD 73  Kamloops
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Play is important! Over and over I heard
teachers express how excited their
children were. It was also noticed that
there were not any “behaviours” during
this time so children demonstrated the
ability to regulate their social-emotional
learrning during this time. 

AUGUST 2021SEY2KT FINAL REPORT

Families sent in a photo of their child playing and 
received a copy of Let's Play! 

S D  6  R O C K Y  M O U N T A I N  
We celebrated Global School Play Day on Feb. 3rd with our parents at home,
in StrongStart and with our school community. Our early learner parents
received a copy of Play Today!  
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What will our message be? 
We want you to feel comfortable as
partners in your child’s educational
journey.
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S D  8  K O O T E N A Y  L A K E

p24



This year has provided us an opportunity to recognize that we are all connected
and much like the roots of the cedar tree, we hold each other up. While face to
face connection is preferred, we can still foster connections in virtual spaces and
support one another in new and different ways. 
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We continue to develop an understanding
of the strength of our relationships with

our community partners in bridging
relationships with families. Participating
in collaborative dialogue with First Steps

(supports for refugee families) and our
Indigenous partners helps broaden our

understanding of the barriers and
challenges families are experiencing in

accessing early learning programs.
Working as a team together helps us

widen our compassionate lens and listen
with intention so that we can work

together, better, to support families.   

S D  3 6  S U R R E Y
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"We WONDER what opportunities we can provide to foster/strengthen
relationships and a sense of belonging to places and people in our community?"

e can provide to foster/strengthen
ing to places and people in our community?"

Families, children and educators continue
to find JOY and connection through the
virtual choir.  
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S D  4 5  W E S T  V A N C O U V E R

p26



AUGUST 2021SEY2KT FINAL REPORT

S D  4 6  S U N S H I N E  C O A S T
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A music drawing activity from the Let’s Play Ministry document was
being done in a StrongStart. Some African music came on and this
little kiddo ‘lit up’ and began showcasing his African dance moves. 
His drawing shows his emotion. 
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While it looks like “scribble” to
some – the 

pedagogical narration would
show the deeper learning that

happened.
 

S D  6 0  P E A C E  R I V E R  N O R T H
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Welcome video for families (Day in the Life of Kindergarten) 
Welcome to Kindergarten ‘drive-thru’ event with welcome bags and follow up
communication 
Zoom Q&A session for new K families 
Small-group sessions hosted in the StrongStart room for new K families to sign-up to
attend 

We planned/created and then shared/hosted the Welcome to Kindergarten communications
and activities with new K families. These included: 

 

Life of Kindergarten)
vent with welcome bags and follow up

ongStart room for new K families to sign-up to

ed the Welcome to Kindergarten communications
ncluded:

The small group sessions for new K families in the StrongStart room felt magical
 – it felt relaxed and positive. Children were connecting and playing together; 
staff were able to connect with families. 
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S D  6 1  V I C T O R I A

Has your family received services or attended programs at any of the
following organizations? 
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As we reflect on our initial gathering in
November 2019, we are reminded of the
valuable insights and thoughts that you,
our Council of Advisors, brought to the
planning process for this initiative.
Recognizing that much has changed in
our world since then, we welcome your
continued input and involvement as we
move forward to support our youngest
learners in their transition to school. 
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S D  6 2  S O O K E
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participants each sketched a tree to represent
ideas about our unique Systems Map in W̱ SÁNEĆ. 
The CHILD and Language Nest is at the centre of
our tree, anchored and supported by the roots (the
Nations, W̱ JOȽEȽP, W̱ SÍ¸KEM, SȾÁ¸EU¸TW̱ and
BOḰEĆEN) the tree branches (ȽÁU, WELṈEW̱ Tribal
School, neighbourhoods and families, school
district and public schools, community programs,
and Early Learning Centres). 
 We must recognize and honour the gift of
SENĆOŦEN language to our school district.
Language is a vital part of the W̱ SÁNEĆ people.
They are also sharing their culture, land and
stories with us. 
We can work to share, liaise, communicate, and
build relationships and connections between the
public and Immersion schools and communities. 

SD 63 Systems Map Details: 
ent
SÁNEĆ.
ntre of
oots (the

and
W̱ Tribal
ol
grams,

eople.
nd

, and
en the

nities.

Early Years Learning package
for Head Starts and Language

Nest students 

Reciprocity between our public school and Language Nest teachers
and students is SO important. What can we give back? 
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S D  6 3  S A A N I C H

SENĆOŦEN Number Cards for 
K classes
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That our learning was so incredibly deep. As individuals and as a team. And as
Communities of Practice of SEY2K! We have been a part of creating something absolutely
amazing! And I LOVE that it doesn’t “look the same” in each community

During the Family Literacy week
event, we heard from families that
they really appreciated the event to
be able to get out in nature with
their families and to connect
virtually with other families and
service providers. Many families
commented that the Bingo
Scavenger Hunt encouraged them be
outdoors more than they have in a
long time. We noticed that families
are hungry for this connection and
would like more opportunities.  
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The SEY2K compiled 350 K Day Bags for distribution
to all our elementary schools

S D  7 0  P A C I F I C  R I M
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Our 4 K1 teachers and our StrongStart facilitator enjoyed connecting as a
team and looked at the 4 pillars of the Compassionate Leadership system 

and our StrongStart facilitator enjoyed connecting as a
t the 4 pillars of the Compassionate Leadership system
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S D  7 1  C O M O X  V A L L E Y
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Distributed leadership is not about dividing tasks and responsibilities among
individuals. Instead, DL is concerned with the interactions among individuals (leaders
and those whom they lead) to drive change and improve Kindergarten transition
through the development of a culture where all can thrive. 
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S D  7 3  K A M L O O P S
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